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importance of education. So far, so good. But from r^is idea
certain important consequences for education followed. Since
the nation was regarded as the determining factor of life, a
spirit of national egoism was breathed into the schools and
universities. And since the object of all education was the
transmission of a certain mental capital, a passing-on of know-
ledge, education came in practice to be regarded as above all
else intellectual culture, in spite of the suggestions of the
theorists that it meant also the moulding of character. And,
lastly, since the state was the visible embodiment of Ger-
manism, the owner of Kultur, it followed that education, which
is but the life-blood of Kultur, must belong absolutely to the
state,"1 Whereas in America the professed ideal was that of a
school created by the people for the people, in Germany the
professed ideal was that of a school created by the state for the
state. And this difference of ideal may mean a mighty difference
in every detail of the functions of a school. The proof is plain
enough that a philosophy of education implies a philosophy of
life.
Is (here a Throughout this chapter we have assumed that
science of we are justified in speaking of a theory of educa-
educationl tion. The proper correlate of the word "theory'*
is the word *6 practice," so that we have only been
assuming, what is sufficiently obvious, that in the pursuit of
any human occupation—whether teaching, healing, nursing,
cooking, farming, or what not—at times there comes a point
at which the intelligent practitioner ceases the actual practice of
his craft, perhaps lays aside his tools, and puts on his consider-
ing cap. We all theorize more or less about our occupations,
and the only question is whether our theorizing is clear-headed
or muddled. There is, then, a theory of education, correspond-
ing with its practice. The question is sometimes raised whether
1 See German and English. Education* by Dr, De Hovrc. ot Louvain
Univei a'ty (1917).

